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Aggression

Behaviors that may cause
psychological or physical
harm to others....in
different appearances
and levels of severity

Many influencing factors
and varying perceptions



Many are Part of
Normal Development

Examples include:
Arguing

Teasing

Pushing & shoving
Hitting & kicking
~ighting

Showing disrespect




Public
Perception
IS a key factor In
how socleties
respond












Political Solutions
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he United States

incarcerates more people than any
country in the world, including the

far more populous nation of China. At

the start of the new year, the

American penal system held more

than 2.3 million adults. China was

second, with 1.5 million people

behind bars, and Russia was a

distant third with 890,000 inmates,

according to the latest available

figures. Beyond the sheer number of inmates,
America also is the global leader in the rate at
which it incarcerates its citizenry, outpacing
nations like South Africa and Iran. In Germany,
93 people are in prison for every 100,000 adults
and children. In the U.S, the rate 1s roughly
eight times that, or 750 per 100,000.

% The Pew Charitable Trusts, 2008




WHO’S BEHIND BARS

A sampling of incarceration rates by various demographics. Additional information available in Appendix A-6.

According to data analyzed for this report, as of Jan. 1,
2008 more than 1 in every 100 adults is behind bars.

EEEEEEEEEE For the most part, though,
incarceration is heavily

concentrated among men, racial
and ethnic minorities, and 20-
and 30-year olds. Among men the
highest rate is with black males
aged 20-34. Among women it's
with black females aged 35-39.

=
o

—r
=

Hispanic men ages 18 or older 1in 36
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Black men ages 18 or older 1in 15
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Black men ages 20-341in 9
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WOMEN
White women ages 35-39 1 in 35b

All women ages 35-39 1 in 265

Black women ages 35-39 1 in 100

SOURCE: Analysis of "Prison and Jail Inmates at Midyear 2006," published June 2007 by the U.S. Department of Justice, Bureau of Justice Statistics. All
demographic statistics, with exception of "1 in every 100 adults" are midyear 2006, not 2008 figures.

33 One in 100: Behind Bars in America 2008
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5 Levels of Severity

D. Daly, Boy’s Town 2011

m Aggression varies in degrees
along a continuum

m Different interventions are
needed for each level



Level 1

Noncompliance and/or making
threatening statements or
gestures

Noncompliance Examples:
refusing comply with parent or
teacher, whining and crying,
sarcastic responses, teasing,
teasing or ignoring others

Threatening examples:
demanding, staring-glaring,
cursing, yelling, posturing,
verbal threats



Level 2

Causing property damage

Examples: throwing pushing or
kicking objects, vandalism,
stealing, arson



Level 3

Harming or killing animals

Examples: hitting or kicking,
poisoning, stabbing or
shooting, torturing, setting on
fire



Level 4

Physically harming others or self

Examples: poking, pushing,
shoving, punching, fighting

Attempting to hurt self - cutting



Level 5

m Violence toward others to
cause serious Injury or death

Examples: stalking, rape,
aggravated assault, bomb
threats, murder, suicide



Aggression Is Learned

Teachers of
Agdression



Developmental Pathways to Violence



Development of Aggression
in Childhood

Coercive Parenting

!

Early Aggression

!

Peer Rejection

" N

Social Isolation Attribution of
Hostile Intent

N

Affiliation with Antisocial Peer Group

!

Inadequate Social Skills Development

l

Continued High Levels of Aggressive Behavior




SHaAaME oN Yoau, MoM. So
WHAT IF ALL THE OSTHER.
FARENTS SCREAMED AT
THE UMPIRE? IF ALL THE
OTHER PARENTS TJUMPED
OFF A BRIDGE, WoUlD
YoU JUMP oFF A BRIDGE?




Home

“Rude to the other kids?! Where do you get off
calling my kid rude,
you greasy-haired, weasel-faced twit!?”

0_ 5 e-rnail: closetohome@mac.com
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RESPONDING To RECENT 1
HIGH-PROFILE SCHooL VIOLENCE,
POLITICIANS WERE QUICK TO
BLAME Rock music,VIDEO GAMES,
THE INTERNET & THE MEDIA FoR
ENCOURAGING THE TRAGIC EVENTS,

"TEENAGERS ARE Too STUPID
To SEPARATE ENTERTAINMENT
AND REALITY," CLARIFIED
y

ONE SENATOR--

'... THESE POLITICIANS, WHO
BROUGHT US THE KOSOVO
BOMBINGS, THE PERSIAN GULF

L WARS AND OTHER BRUTAL ALTS

OF AGGRESSION, ALSO REMINDED
AMERICA'S YoUuTH THAT ¢
VIOLENCE 1S NO WAY
To S$OLVE THEIR

@ PROBLEMGS -~

AND To PREVENT FUTURE
SCHOooL VIOLENCE, LAW MAKERS
ARE DRAFTING LEGISLATION
TO BAN SCHool. "THIS IS THE
FIRST STEP TowARD TAKING

THE ‘SCHooLY oUT OF
 ‘GcHooL YIOLENCE)™
: A

TR

,‘.‘:p/— >

@9 RLooting -




MATT DAVIES
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Community

Drawing by Belinda Paige, 5th Grad
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“Did you see it happen? ... No. Well, | didn’t see
it either, and we can’t call a foul if we don’t
see it happen.”




School
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DUNAGIN’S PEOPLE

By Ralph Dunagin
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"No, kid, we don't have back-to-school sales.”




“Today a police officer came to my school to talk to us
about juvenile crime. Tomorrow a lawyer is going to
teach us how to manipulate the system.”




Aggression Works

"You know, we're just not
reaching that guy.”




Shoutingat P
children to ‘
ﬂn make them

obey is like
attempting to
control the direction
of your cav
by pressing
the horn!




Perception

VS.

Facts

THE MIGHTY PEN
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Mike Ramirez







Rate Per 1,000 Students Ages 12-18

Contrary to public perception, violent crime 1n
schools has declined dramatically since 1994. The
annual rate of serious violent crime 1n 2007 (40 per
1,000 students) was less than half of the rate in
1994. These data are victim reports collected as part
of the National Crime Victimization Survey and are
not derived from school records.

Source: U.S. Department of Justice, Bureau of Justice Statistics,

http://youthviolence.edschool.virginia.edu/violence-in-schools/national-statistics.html
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Juvenile violence is not increasing

The dramatic decline in juvenile homicides (and other
juvenile violent crime) in the 1990s demonstrates that
the observed decline in school violence is part of a
larger national trend. This decline cannot be attributed
to a decline in the juvenile population because the

juvenile population increased.



The rate of homicides in U.S. schools has
declined substantially since the early 1990s

Homicides on school grounds during school day



Violent Crime Rate

Nationline
L{ S;A Teday 5‘--:? §)A070
Vl-olgnt crime rate
declines in 2009

The nation's murder rate declined by 7.2% in
2009, its steepest drop in a decade as violent crime
across the USA fell for the third straight vear, the FBI
reported Monday, Overall violent crime was down
5.5%; led by an 8.1% decline in robbery, Non-violent
property cffenses also showed across-the-board
declines, topped by a 17.2% decline in auto theft
the FBI said in its preliminary report for 2009. The
numbers will be updated later this year.

The murder rate inched up in 2005 and 2008,
then began to fall. Early this year, however, some
cities, including New York and Chicago, reported in-
creases because of spurts of domestic violence and
attacks with multiple victims.  — Kevin Johnson

—




FINALLY
—n SIMPLE SOLUTION




Intervention Model









“The Naughty Child”

Rembrandt Van Rijin 1635









Wide Variety of
Labels
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THE EXTREMES OF
ANY KIND OF BEHAVIOR

Too fast or too slow

Too brave or too fearful
Too serious or too silly

Too active or too passive
Too giddy or too unhappy
Too noisy or too quiet

Too intense or too apathetic

Too excitable or too phlegmatic

E. Guetzloe



COMMITTED / Michael Fry
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Students with E/BD 9

A definition ‘/§7
TOO....

»

They do....

% Too much or too little of particular behaviors,
fl Too often,

—-' With too many different problems,

In too many places,

With too many people,

For too long a period of time,

@
Requiring too many interventions, “i'

Resulting in too little change.

Sheldon Braaten
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“Personally, I think Ray is a little too into this
mouse extermination project.”
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TWO KINDS OF
STUDENT PROBLEMS

P

‘- DIRECT INSTRUCTION

~
PRACTICE ¥ § S
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CHARACTERISTICS OF STUDENTS

WITH EBD
BEHAVIORAL
DEFICITS EXCESSES
IN TOO MANY ENVIRONMENTS
CONTRIBUTING FEARS
& EXPRESSING FEELINGS T ISOLATION
E DEALING WITH STRESS 0 SHYNESS
E ASSERTIVENESS 0 SELF-CONSCIOUS
é JOINING IN OVERLY SENSITIVE
&7 NEGOTIATING MOODY
E PROBLEM SOLVING OBSESSIONS
7, REWARDING SELF DEPRESSION
T - HAVING FUN SELF-BLAMING
Y OVER TOO LONG OF A PERIOD OF TIME
P LISTENING F ARGUES, LIES
E 5 ASKING FOR HELP R AGGRESSION
E FOLLOW DIRECTIONS E DEMANDING
- IGNORING Q DISRUPTIVE
; SETTING GOALS U DISTRACTABLE
a4 ACCEPTING “NO” TEMPER TANTRUMS
E MAKING DECISIONS E NONCOMPLIANCE
P PROBLEM SOLVING N RESTLESS
= NEGOTIATING T PROPERTY DAMAGE
RELAXING L RUN AWAY-TRUANT
SELF-MANAGEMENT Y STEALING
TOO UNRESPONSIVE TO TYPICAL INTERVENTIONS
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CHARACTERISTICS OF STUDENTS

WITH EBD

BEHAVIORAL
DEFICITS EXCESSES

IN TOO MANY ENVIRONMENTS

T
0
0

INTERNALIZER

OVER TOO LONG OF A PERIOD OF TIME

> lia~ ML ol

EXTERNALIZER
<EHZEOOm R T (5

TOO UNRESPONSIVE TO TYPICAL INTERVENTIONS




B EMOTIONAL RESPONSES TO
STRESSFUL SITUATIONS

B REINFORCEMENT FOR UNDESIRED
BEHAVIOR

B LACK OF REINFORCEMENT FOR

PROSOCTIAL BEHAVIOR

B THEY HAVE THE KNOWLEDGE, BUT
LACK PRACTICE

B THEY DO NOT KNOW THE
APPROPRIATE BEHAVIOR




Learning



Does he know what to do?



TWO KINDS OF
MASTERY

BEHAVE FLUENTLY









Cost of Institutional Therapy

Teenager in an Institution



@ Effective use of social skills

@ Absence of maladaptive
behaviors

@ Positive relations with others

@ Accurate/age appropriate
cognition



Psychological Skills Training

Arnold Goldstein, 1981

Definition
...the planned, systematic teaching of

specific behaviors needed and
consciously desired by the individual
in order to function in an effective and
satisfying manner, over an extended
period of time, in a broad array of
positive, negative, and neutral

interpersonal contexts.



Psychological Skills Training

A. Goldstein

Therapy

~The learning process is the central concern
of American psychology.

~Psychotherapeutic tfreatment is
increasingly viewed in learning terms.

~The “helpee” is lacking, deficient, or at
best deficient in skills necessary for
effective and satisfying personal and
personal functioning.

Task of the Therapist/Trainer

~Active and deliberate teaching of desirable
behaviors.



EBD PROGRAMMING COMPONENTS

ACADEMICS

promoting growth in

relevant and appropriate
curricular skills

and content

CAREER/
LIFE SKILLS

awareness & exploration
preparation &
experience

AFFECTIVE
EDUCATION
behavioral coaching &
social skills
instruction

BEHAVIORAL
DEVELOPMENT

LEADERSHIP STAFF

program support individual & group plans caring, qualified
policies & support system
facilities with continuing
materials promote lecarning and

development
prosocial growth

COUNSELING
supporting
personalizing
internalizing &
applying

promoting involvement
and support

GENERAL EDUCATION
COLLABORATION

promoting mvolvement
and support

S. Braaten, 1995, 1999



INTERVENTION



PERSONAL SKILLS
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THE CURRICULUM
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INTRAPERSONAL
SKILLS



INTERPERSONAL
SKILLS






Practice

Skill to do/ 3
comes of doing.

Ralph Waldo Emerson

What makes a man a good
artist, a good sculptor, a good
musician? Practice. What
makes a man a good linguist,

a good stenographer? Practice.
‘What makes a man a good
man? Practice. YJothing else.

Henry Drummond






PBIS CONTINUUM & START-STAIRS

PSYCHOLOGICAL SKILLS TRAINING
SELECTED EXAMPLES of TRAINING OPTIONS
Behavioral Institute for Children and Adolescents

Sheldon Braaten

Tertiary Prevention-Specialized Training for High-Risk Students
Individualized Systems of Support in Structured Settings: IEP/ITP

Stress Management, Situation Perception,
Recruiting Supportive Models

Secondary Prevention-Training for Targeted Groups
Systems for Students with “At-Risk” Behavior
Self-Control, Anger Control, Moral Reasoning, Empathy,
Understanding Groups

Primary Prevention -Training for All Students
Goal Setting, Problem Solving, Cooperation, Social Skill, Conflict Resolution
Standardized Expectations, Rules, Routines & Reinforcement; Data Collection

Behavioral Institute for Children and Adolescents © 2009



