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Trends in Student Enroliment
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Challenges
Diversity Rift

Approximately 86% of current faculty
are White, female and under 40 years of
age (i.e., diversity rift)

Outmoded evaluation models

Varied behavioral expectations

Historically inept educational research

Cultural difference v. Disability
indicators

(Moreno, Wong-Lo, & Bullock, 2014)
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Challenges
COVID-19 Safety Practices

« Unprecedented time in society

- Routine, predictability, and consistency have
been compromised

« Unknown student family/life conditions related
to COVID-19 (e.g., death in the family, current
illness, economic impact)

« Unknown factors present challenges to
traditional classroom management skills (e.g.,
classroom size, schedule of in-person learning,
school disciplinary practices)

Difficulty in differentiating between situational
ressors and genuine i

Overview
Early Learning Settings

Perspective on student behavior are
established and perpetuated in early
learning settings

Pre-school and school preparation
settings for children aged four to six
years

First encounter with societal
expectations of good and bad behavior




Overview
Early Learning Settings

General educator preparation programs
often prioritize pedagogical training over
positive-based behavioral management

+ Founded on implicit behavior
expectations from white, middle-class
values

* Misaligned to students from diverse
backgrounds

Implicit bias in educators

(Mclntosh, 2020)

Implicit Bias

. refers to phenomenon where human brain examines social interactions through a
lens of predictability established in patterns

* When humans are forced to make quick decisions, we utilize our automatic associations to
determine a response

Not necessarily reflective of our beliefs or values

Often individuals overly rely on automatic associations in our daily interactions, particularly
busy classrooms, and cultivate implicit bias

. is an unconscious, automatic association that is universal across all people,
including those individuals affected by it

(Mclntosh, 2020)

Implicit Bias

« Implicit bias is evident in various societal settings including schools, courts, and criminal justice
system, particularly in on-the-spot arrests

+ School settings with campus offices often report higher uses of force when arresting Black
students as opposed to White students

* Medical professionals often prescribe less pain medication for Black children than White
children with identical symptoms

(Mclntosh, 2020)




@ WhiteBoys @ WhiteGirls * BlackBoys @ Black Girls |mp|icit Bias
Teacher Visual Tracking Early Learning Settings

Early childhood teachers tend to visually
track Black students more closely than

10% White boys

* Black students represent 19% of
preschool enroliment but 47% of
preschool suspensions

42%

White students represent 41% of
preschool enrollment but 28% of
preschool suspensions

(Mclntosh, 2020)

Implicit Bias
Long Term Effects

Educator bias in behavior management
is persistent

Evidence of biased referrals to school
discipline are consistent from early
childhood settings to high school

* Presence of campus officers accelerated
School-to-Prison Pipeline (STPP)

(Moreno, Wong:Lo, & Bullock, 2014)
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Five-Point Intervention

1. Use of engaging, meaningful academic instruction to reduce opportunity/achievement gap
. Implement behavior preventative framework with multiple tiers and culturally responsive
. Collect, analyze, report disaggregated discipline data

. Develop policies with accountability for disciplinary equity

[ SNSRI}

. Professional development for faculty and staff to neutralize implicit bias

(Mclntosh, 2020)

Positive Behavior Intervention Supports

dividual Interventions

ialized system with focus on individual support for students with high-risk

Targeted Interventions

Specialized small group delivery for students identified with at-risk behavior

entions

-wide system for all students, staff and settings




Five-Point Intervention

+ Adoption of PBIS framework often yields
+ Significant decreases in Black-White disproportionality in office disciplinary referrals
« Decreases across all racial/ethnic groups as ascertained from various investigations
+ Significant decreases in suspensions for Black students

« Sustained decrease in suspensions over eight years of implementation

(Melntash, Girvan, Horner, & Smolkowski, 2014)

Five-Point Intervention
Culturally Responsive Actions

+ PBIS implementations should be
developed, revised with active
involvement of families from diverse
backgrounds

+ Examination of various behavioral
expectations

+ Take school expectations and consider

differences across settings (i.e., home,
community)

(Melntosh, Girvan, Horner, & Smolkowski, 2014)

Culturally Responsive Actions

School Home. Community
It looks like It looks like It looks like

Expectation

5o sate Keep hands and feet to | Protect your family and | Stick up for yourseif and

self friends your friends
R Treat others as you want | Do exactly what adults | Text back within thirty
to be treated tellyou to do seconds

Do your own work Help your family first | Have each other's back

(Melntosh, 2020)




Culturally Responsive Actions

+ Reduce implicit bias by educator decision points in situations with challenging behavior

+ Professional development to recognize vulnerable decision point

+ Decision to act on disciplinary referral that may be vulnerable to the effect of implicit bias

based on
1. Situation and

2. Educator’s internal (i.e., affective) state

(Mclntosh, 2020)

Multidimensional View of Bias
\ 7

Vulnerable Decision Points
« Subjective behavior
« Vague discipiine system

 Classroom dynamics
 Unfamiliar with student
* Educator fatigue

(Mclntosh, 2020)

Vulnerable Decision Point
Equity in School Disciplinary Practices

1. Delay decision, if possible

3. Educator self-care

2. Reframe the current situation

(Mclntosh, 2020)




Overview
Functional Behavioral Assessment

Behavior-focused investigative process

Balance of qualitative and quantitative
data

* Not restricted to students with
disabilities

Ascertain function (i.e., reason) for
challenging behavior.

Reduces subjectivity of educator bias

(Moreno, Wong-Lo, & Bullock, 2014)

Functional Behavioral Assessment

Behavioral Hypothesis

Behavioral statement @

Test/Confirm hypothesis

Advance to behavior support plan

Direct Data Collection

Identify target behavior

Naturalistic observation

Triangulate demonstrations




Functional Interviews
Functional Behavioral Assessment

« What is your social identity?
* Race
« Ethnicity
+ Culture (e.g. primary language)
« Familial structure, composition

* Gender and/or sexual identity

Child-rearing practices

*+ Historic experiences with schools

Mental disorders are based on Western medicine

(Moreno, Wong-Lo, & Bullock, 2014)

Functional Interviews
Functional Behavioral Assessment

+ American schools are traditionally based on:
* White
+ Middle-class
+ 1950s familial expectations
+ Agrarian

+ School structure was resistant to education
for individuals with disabilities

+ School-readiness skills vary based on
culture and experiences

(Moreno, Wong-Lo, & Bullock, 2014)




Functional Interviews
Functional Behavioral Assessment

+ Student and family characteristics
« Country of origin
 Generational status
« Parenting practices

* Parent input

(Moreno, Wong:Lo, & Bullock, 2014)

Functional Interviews
Functional Behavioral Assessment

* Personnel proficient with native
language (i.e., more complex than
translation)

* Preference of familiar person

* In-person conversation

* Unconditional positive regard

(Moreno, Wong-Lo, & Bullock, 2014)

Functional Interviews
Functional Behavioral Assessment

* Group behavior v. individual
(competitive) academic expectations

« Disability is a contextual condition
(Western medicine perspective)

+ Language does not equate trust

(Moreno, Wong-Lo, & Bullock, 2014)




TIME STARTED;
Instructions: The following interview should be conducted with the student’s parent or

knowledgatie [
alow e

Student Name Age sex

Interviower

Interviewee

Sisu nos gustaria
ayudari.

er n developing positive behavir at school.
y poder y asitite
on ol desarollo de conducta postiva on la escuela

2Qué piensa cual sera a razon que su hijoia esta demonsirando esta conducta?

2.What do you think causes (or motivate) ths behavior?
£Que s o qué estd causando este tio de conducta?

300 you see the same behavir at home?
¢Usted ve este tipo de conducta en el hogar? (Moreno, Wong-Lo, & Bullock, 2014)

work?

il condcta? .
Girgr eta tpa 08 condhcta? £0us tan bisn ancins?

5.How long s tis behavorbeenoccuring?
Do cutndo ocueta esta o do conducta?

extnded tamily members?
Sucade esto solimente con ciertas parsonas (por oo, amigos, Membios de
famila Quo o on of hogar,miembros do afaia amptadal?

7.Are thers anysgns tht tellyou the betair i about 0 occur?

por semolo, vatas largas
uera do'a ciudad?
estoaleciando? fpor dcacen)?
rendorcrgy)?
g amigo do famila o su glesia?
persanaicad o o auso d dogasi?
TIME COMPLETED:
TOTAL TIME: (Moreno, WongLo, & Bullock, 2014)

Contact

Gerardo Moreno, Ph.D.

Professor, Department of Special Education
Northeastern lllinois University, Chicago

William Itkin Children’s Center

g-morenol@neiu.edu
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